TAH Elementary Teachers:

 

As you know, Lynne and Jesse decided not to require a specific lesson plan format to use in meeting the requirements of the grant.  We also encourage (although not require) you to plan/teach these lessons as an “exploratory unit” in which all three lessons help students examine diverse themes on a particular historical topic (e.g., event, people, object, period of time, or phenomena).  We also encourage you to develop lessons that focus on social history (i.e., what was it like to live during. . .) rather than emphasize only political or military history.  Research on how children learn history, mostly by Keith Barton and Linda Levstik, indicates that kids learn history better when they have a sense of “being there” in a place and time. Kids get a stronger feel for history through familiar things they understand, like everyday life, family dilemmas, and social values. We encourage you to take risks in developing your lessons/unit.  For example, if you have never tried role playing or simulations with your students, this project gives you that opportunity.
If you like, you can use the lesson plan formats in Lynne's book, Appendix A. These lesson plans implement the outstanding teaching strategies she presents. No matter what specific format you follow, here are some ideas to consider when planning and writing up your lessons:

 
Main Topic - The main topic ideally unifies all of your lessons.  It might take the form of one or two key ideas or stimulating question(s) you plan to explore with your students.  We encourage you to come up with a “title” for the unit.  For example, based on the lectures at New Harmony, your unit title might be: Living with the Rappites, Utopian Societies in Early Indiana, The Declaration of Independence and Its Legacy, The Slave Trade in Colonial America, or Colonial America and the Atlantic Commerce.  Another way to think about the Main Topic is to generate one or more “key question(s)” that you want your students to contemplate.  Ultimately, we encourage you to create a unit that will ask students to speculate about what studying this topic teaches us about the “human condition.”

 
Scholarly Knowledge - Begin to develop background knowledge of your topic. As we mentioned in the workshop, you will probably have fun learning along with students, but prior study on your part also is recommended. This is your opportunity to sketch out understandings of people, places, and events important to the topic of study. As we discussed this past weekend, knowledge is partial and tentative; it is full of twists, turns and tensions. We suggest that you try to look for these uncertainties as you research your topic. Also, take time to read children's literature pertinent to the time and to investigate websites that are useful for your study. You might want to attach this information to your lesson plan so that the plan itself remains a workable format for teaching.
Themes - Themes are areas of content that you expect to explore with your students and that are connected to the Main Topic.  Typical historical themes might include: clothing and other everyday products; food (production, trade, types); housing; hygiene, illness, and medicine; level/types of technology; transportation (e.g., types, means of, routes, road conditions); entertainment (e.g., games, music, hobbies); types of work (e.g., jobs, chores, gender roles); dominant values; major national or international issues and events (e.g., political, social, military struggles, significant conflicts, important inventions, natural disasters); and key individuals (not just males with European heritage); among other possibilities.  Themes, for this assignment, are like “objectives,” only the specific information that children will learn (related to each theme) are not overly pre-determined, but rather emerge from the learning experiences and resources you provide.  

 

Resources/Activities and Individual Differences - When planning which resources and learning experiences you plan for this exploratory unit of study, we encourage you to emphasize diversity.  For example, utilize as many diverse materials as possible such as: films, trade books (fiction and non-fiction), primary resources (e.g., letters from the time, documents), guest speakers, places (i.e., field trips), artifacts (real or reproductions), images (e.g., photos, paintings), and reference books.  Similarly, when planning activities, we encourage a diversity of experiences such as: reading (making observations, speculating) , writing (analytical and creative), conducting inquiry projects, role playing, holding group discussions, promoting deliberation,  creating classroom museums and archives, art work, , , service learning, and engaging in other forms of  histori​cal thinking and action.  By providing students with diverse materials and activities, they will gravitate to those through which they learn best; thus fostering differentiated curriculum and responding to individual needs.  Think about children who are either academically talented or those who are not academically orientated.  Do your lessons provide them with the challenges and/or support they will need to become intellectually engaged with the topic?

 

Unit Organization - If you teach your lessons as a unit of study, it is important that it have: 1) An introduction (i.e., helps generate interest in the topic, allows students to express what they know and want to know about the topic, previews what might be studied during the unit).  Many teachers generate a thematic web with their students as part of their unit introduction.  You can also use the Focus In lesson from Lynne's book to motivate interest in your topic. 2) A body in which learning experiences are organized to give students opportunities to explore the themes of the lessons/unit.  The body of a unit can be organized around “lessons,” “learning centers,” “learning activities,” or a combination.  You can use the Idea Teach, Inquiry Teach, Discussion Web, and Role Play from Lynne’s book to create the body of your unit. 3) A conclusion which gives your students opportunities to demonstrate and reflect upon what they have learned together, and appreciate the work they have done. In Lynne's book, the creation of museum-like exhibits and the conduct of service activities serve as conclusions for units of study.
Time - Estimate the time it will take to accomplish a given activity/lesson.  The constructive activities that we have been discussing, that allow students to create their own understandings, conduct their own inquiries, and participate in deliberations tend to take more time than a teacher-led presentation. Plan what to do if it takes less or more time than you estimate.  

 

Skills/Talents - What specific academic skills or creative talents do you want to introduce, re-enforce, and/or assess through these lessons/unit?

 

Student Assessment - Some of the activities you plan should provide you with feedback about what your students (collectively and individually) are learning about the topic.  Writing papers, taking exams, participating in discussions, giving presentations, creating art (with explanations that identify its connection to the topic/themes), and performing are typical ways to learn what your students are learning.  While your students study the topic, you study them to find out what they are learning.  

 

Standards - After you plan/teach your lessons/unit, identify the social studies standards as well as standards in other subjects (e.g., language arts) that are addressed.
In order to correlate with our middle school and secondary colleagues, here is a checklist of things that everyone is addressing when planning lessons.
	Each lesson encourages us to:

	· Include learning activities that: 

· reflect substantive historical depth and detail 

· allow students to generate historical questions to guide learning 

· allow students to engage in meaningful historical inquiry (speculating, studying evidence, and trying to understand moments in time).
· Infuse multiple perspectives into the content. 

· Use primary documents including photographs, diaries, letters, government documents and more.
· Engage students in the process of thinking about diverse assumptions, biases, and perspectives. 

· Allow students to creatively imagine “being there” in a special time and place.

· Create opportunities for students to exhibit and, possibly, act on their learning. 


