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Unit:  American Immigration in Three Lessons

To Include Overview of Immigration, 

Ellis Island, and Angel Island
Lesson 3:  Chinese Immigration at Angel Island 
Grade Level:  3rd & 4th
State Social Studies Standards:  
History:  3.2.1 Discuss the reasons governments are needed and identify specific goods and services that governments provide.  3.2.5  Explain the importance of being a good citizen of the state and the nation.  4.1.16 Distinguish fact from opinion and fact from fiction in historical documents and other information resources.  

Objectives:

· Students will learn how growing discrimination against the Chinese resulted in the Chinese Exclusion Act of 1882.
· Students will understand that Angel Island was an immigration station used by immigrants who came from across the Pacific Ocean.

· Students will become familiar with the steps involved in processing immigrants at Angel Island.

Materials:

The tradebook Landed by Milly Lee.  K-W-L chart from lessons 1 & 2.  World map.  Photographs of scenes from Angel Island.  
Time:
This lesson will span two sessions, at about 45-60 minutes per session.  The first session will include all the content up to the beginning of the “wrap up” section, where students add their final contributions to the K-W-L chart.  The second session will occur after students have had time to do the assignments, and will take the form of a sharing session, as students discuss and present their finished assignments.
Focus questions:
Why did the U.S. government limit Chinese immigration by passing the Chinese Exclusion Act?  How did immigrants like Sun prepare for the tests at Angel Island?  How was the processing at Angel Island like that of Ellis Island?  How was it different? Did the same standards of “good citizenship” used at Ellis Island apply to Angel Island?
Engage:

Prior to this lesson, students should have listened to Coolies and Brothers, both by the author Yin, during class read-aloud time.  These books give the students some background knowledge of early Chinese immigrants, the transcontinental railroad, and Chinese contributions to American culture.  With the students’ help, briefly summarize the books, to give students a chance to access this prior knowledge.   
Next, in a nutshell, introduce the events that led up to the Chinese Exclusion Act:  after the completion of the transcontinental railroad, the U.S. government had less need for cheap labor.  During the 1870’s, the country went through an economic slump, and many Americans wanted to blame the Chinese.  Chinese workers were forced out of the communities in which they lived, and returned to San Francisco’s Chinatown.  The U.S. government even decided that the U.S. didn’t need anymore Chinese immigrants, so it passed the Chinese Exclusion Act in 1882.  This act made immigration very difficult for the Chinese.  Only certain people, like family members of those Chinese already living in America, were accepted into the U.S.  At Angel Island, Chinese people had to undergo many hours and days of questioning to prove that they were related to a Chinese person already living here. 
On the world map, show the students the location of Angel Island.  Explain why people traveling from China went to Angel Island rather than Ellis Island.  Demonstrate how it was easier for a person traveling from China to cross the Pacific and land on America’s western shore rather than cross Europe or Africa, and then the Atlantic, to reach America’s eastern shore.  Be sure to point out that there were many other people entering America through Angel Island, not just the Chinese.  However, we will just focus on the Chinese as we learn about Angel Island.
Next, pass out photos of scenes from Angel Island to groups of students.  Just as we did for Ellis Island, have students make observations and inferences about the photos.  Add significant ideas to the K-W-L chart.
Apply:
Introduce the book Landed by Milly Yee. It tells the story of Sun, a boy who is sent to America to live with his merchant father.  The book details how Sun must prepare for the interrogations administered at Angel Island, and what life was like there for the people waiting to get into the U.S.  Review the last three focus questions, and ask students to keep them in mind as you read the book aloud to them.
Wrap up/ Assessment:

Discuss the book and add students’ new understandings to the “L” section of the chart.  Give students the option to complete two assignments out of the following three choices:

1. Using information from Maestro’s, Peacock’s, and Lee’s books, make a Venn diagram about Ellis Island and Angel Island.  Compare and contrast how immigrants were processed at the two centers.

2. Have students draw maps of their house, neighborhood, and town; to the best of their knowledge.  They may enlist the help of their family, just as Sun’s father and tutor helped him.  Do they think they could pass a test that asks about their home or community?

3. With help form their family, have students draw a family tree.  How far can they trace their ancestry?  Could they pass a test on their family history?
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