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Rationale: Fourth Grade students in Indiana are required to learn about Indiana history as a part of their state studies.  The period from 1800-1850 was a time of rapid growth and expansion of settlement in Indiana.  This growth was paralleled in Europe and along the east coast of North America.  Some speculate that advances in medical knowledge created a population explosion as more children were surviving to the age of 5 on both continents.  This large growth of population coinciding with the attainment of land from the native cultures of Indiana opened up large tracts of land for settlement.  (Andrew Cayton, book talk 2010)  In an attempt to understand the concept of settlement, who were settlers, and how they altered and affected the land around them I present the following questions:
Essential Questions and Wonderings:
1. What is "settlement?"  What is the concept of settlement? In what context do we use this word or forms of this word?

2. Who settled the Indiana Territory in the time period of 1800-1850?

3. Why did people come to the Indiana Territory?

4. How did their settlement affect the people who were already settled in this area?

5. How did the settlers interact with their environment? How did they interact with, depend on, and alter the environment around them?

6. How did the settlers create a society within the wilderness?  How did people help each other to survive?

7. Is the settlement still in existence?  How has it changed over time?  How has it remained the same over time?

Prior Knowledge:

Keeping these questions in mind, the following lessons are presented to bring answers, tentatively, to these wonderings.  The lessons are organized in 3 categories:  Introductory, Developing, and Culminating.  Prior to the unit presented here, our class heard the novel The Bears of Blue River by Charles Major.  The conversations and context of the story set in the Shelbyville area in 1820 provide a background/beginning point to study the settlement of Indiana during this time period.  All other materials and activities were presented in the 2 weeks of the provided lessons.  

Indiana State Standards:  (Core Standards for Grade 4)

· Social Studies 
Core Standard 1 History:   Students will trace the historical periods, places, people, events and movements that have led to the development of Indiana as a state. 

· Statehood: 1816 to 1851. Identify the causes of removal of Native American Indian groups in the state and their resettlement during the 1830s.

· Statehood: 1816 to 1851. Explain how key individuals and events influenced the early growth of and changes in Indiana

· Language Arts

Core Standard 3:  Describe the causes and effects of Characters; actions within different kids of literary texts.

Core Standard 4:  Use a notebook of ideas and graphic organizers to plan writing.  Write pieces with multiple paragraphs that follow an appropriate structure and display knowledge of purpose, audience, and format.

Core Standard 5:  Keep a notebook of ideas to use in planning writing. 

Core Standard 7:  Deliver narrative and informational presentations that include a context for the story or issue and relevant details, and follow a recognizable organizational pattern.  
Introductory activities:
 The purpose of these lessons is to provide a motivating beginning to the unit of study.  They also provide an ongoing assessment of how well the students understand the concept of Settlement.

Planning around the Big Idea:  SETTLEMENT  
Before beginning this unit, it is important to create a map to show the students' growth in understanding the big idea of Settlement.  How will I know that the students are deepening their grasp of this concept?  To this end, we will begin with a visual representation of an old meandering river.  We will start at the source of the river with brainstormed ideas about the meaning of the term "settlement," using examples and non examples. (Boyle-Baise, pg 25) After each lesson we will add new ideas about the larger meaning(s) of settlement as we study the settlement of the state of Indiana and create our own settlements to culminate our understanding.  This meandering river image will fill in with students learning and connections.  By the time we reach the mouth of our river I will be able to see growth in student understanding of the broader meaning of this Big Idea.

Lesson 1:  Where are we going? Beginning at the end.
This lesson follows the river map of the concept of SETTLEMENT.  The purpose is to take the students' ideas of settlement as a place where people came when they arrived in Indiana and to begin to build on our past knowledge to gather enough information about this process to allow the students to design a settlement of their own reflecting the historical knowledge of how our state was settled by people of European descent.
1. Assign students the project of designing a settlement of their own creation set in one of the 3 regions of Indiana (access prior knowledge) in the time period of the early 1800s.  This settlement, although fictional, must be plausible.  Ask for questions.  

2. Create a class discussion web on the marker board, butcher paper, or another prominently displayed area of the room.  This web is on display for the duration of the unit.  Using 2 colors of marker create a web of all questions asked by the children. Begin with writing the question “What is a settlement?” Without answering, ask for more questions from the students.  Do not edit as you go.  All questions are listed.  Help students gather similar questions into 7-10 subgroups.  Use one color of marker for the questions and another for the answers as they are found and written on the web.  More questions can be added as materials are presented. (See Appendix A for our class outline/web Spring 2010)
3. Assist students in organizing an inquiry notebook by having them write one question per page for collection of answers and ideas for their own settlement.
Lesson 2: Focus In: A Clearing in the Forest: A Story About A Real Settler Boy 

by Joanne Landers Henry

Hook: Read the following passage to the students:  "Cooley said that when he grew up, he was going to leave (this town).  After all, he said, it was just an ordinary small town in a clearing in the forest.  Some folks called it a hog hole."  What are some towns you know that could be described like this?  Are there any major cities that could be described like this today? In fact, this selection is describing Indianapolis, Indiana!  At one time, it was such a small settlement that it could be referred to as just "a clearing in the forest."

Focus Activity: Post the questions from the bottom of this page on a poster board.

Students answer the questions prior to the reading and mark how many true and false at the front of the question.  
Reading: Read the story.  There are 10 chapters and it may take 3 days to read during a typical read aloud time.  
After Reading: After reading, discuss each question again and this time mark how many true or false after the question.  Discuss the post reading answers using events from the story to support the answers. Emphasize to students that historical knowledge can be tentative and may change when new information is learned.
A Clearing in the Forest by Joanne Landers Henry
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Formal education was considered frivolous and unnecessary for Hoosiers in 1830’s.  
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Only poor women of this time period labored from morning until night doing physical tasks such as weaving and farm work.
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The city Indianapolis was already established when Indiana became a state.
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The institution of slavery continued to be an issue after Indiana outlawed it in the state constitution.
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Lesson 3.  Teach for Inquiry 

using Scott Russell Sanders Books as sources of evidence:
Use one or more of the following essential questions to teach that inquiry is like a detective process.  (Boyle-Baise, pg 25)  Follow the steps below to lead the students to develop conclusions using the process of inquiry.
· What is a settlement?

· How did settlers interact with their environment? How did they interact with, depend on, and alter the environment around them?

· How did settlers create a society within the wilderness?  How did people help each other to survive?

· Is the settlement still in existence?  How has it changed over time?  How has it remained the same over time?

1. Have the students look at the discussion web and create hypotheses for one or all of these questions.  

2. Read The Floating House and Warm as Wool by Scott Russell Sanders.  

3. Stopping occasionally, have students use clues from each book to revise their hypotheses and write the answers learned from the picture books  next to each question bubble on the discussion web.  

4. Students are to write their final conclusions (i.e., answer the original question/s) in their inquiry notebooks.

5. Discuss how these books may have changed their minds by giving them new information. Using the investigative process, students have developed a deeper understanding about the big idea of settlement.

6. Add any new information to the river map about the Big Idea of Settlement from the beginning of the unit.

Developing Activities:  

The purpose of these lessons is to create a deeper understanding of the definition of settlement and how that “looked” in Indiana during the 19th century.
Lesson 1  Powerful Images of settlement.  
A PowerPoint created by Mary D’Eliso, media specialist extraordinaire, 2010.

1. This collection of pictures and maps contain primary images of Conner Prairie, Tom Lincoln’s home site, Father Rapp, Robert Owen, New Harmony, a map of canals, a map of railroads, and Spring Mill.

2. Share each image one at a time.  
3. Class discussion questions:
a. What does this image teach us about settlement?

b. Where did these people come from?  

c. What did their homes look like?

d. How many families do you think lived in this settlement?

e. How did people travel?  Does this system of travel still exist today?
4. Discuss where people came from, what their homes looked like, how settlements could contain one family or many families.

5. Students are to write any observations and answers to discussion web questions in their inquiry notebooks and on the discussion web.
Lesson 2  Show Video:  The New Harmony Experience and New Harmony for Children

Consider the same discussion questions as the power point.

Class discussion questions:
a. What does this video teach us about settlement?

b. Where did these people come from?  

c. What did their homes look like?

d. How many families do you think lived in this settlement?

e. How did people travel to the area where this settlement was established?  Does this system of travel and this settlement still exist today?
Lesson 3 Write to Learn:  

Point of View:  A Moment of Indiana History.   

1. Read 4 episodes and discuss the various people represented in each episode: Where they lived in Indiana, what event is taking place in this “moment” of history. (See appendix B)

2. Using the RAFT strategy, students work in small groups to write a dialogue between 2 or more characters from the episode showing what they know about settlement in Indiana.  Students write their dialogue on chart paper and then present to the class.  The class is then to share what facts about history they learned from the skits and what they tell us about settlement in Indiana.  

3. Students update inquiry notebook and discussion web.
Extension:  Students may choose to do inquiry to find out more about the character from an episode.  
Lesson 4  Snapshots from the 1850 census   This lesson from the unit Pioneer Indiana:  Indiana Historical Society unit (pages 32-36), includes a primary resource and questions surrounding the population of Indiana in 1850.  It contains so much valuable information about the citizens of Indiana following an unprecedented increase in population growth.
Snapshots from the 1850 Census
H

istorians use a wide variety of sources to answer questions about the past. In this activity you will analyze information adapted from census records to help you develop a portrait of Indiana in 1850.
Since 1790 the U.S. government has taken a census every ten years. The purpose of the census is to count the population and divide seats in the U.S. House of Representatives among the states. (The number of seats each state has in the House of Representatives is based on the population of that state compared to the other states.) This is still one of the major purposes of the census.
Following is some information for the 1850 census. Each piece of information is like a "snapshot" of some aspect of life in Indiana in 1850. Your first task is to examine and then analyze the snapshots by answering questions about each.

Note: Some of the census information is presented as percentages. If you are unfamiliar with percentage, think of it this way: Imagine that 100 percent repre​sents the whole—for example, we could say that 100 percent represents the whole population of Indiana in 1850, which was 988,416 people. If we say that in 1850, 99 percent of the people in Indiana were white, this means that 99 of every 100 people in Indiana were white in 1850. (This also tells you that only one of ev​ery 100 people in Indiana in 1850 was something other than white.) So percentages simply tell you how many of every 100 people or things a number represents.
Note: The 1850 census made a distinction between "whites," "free colored" (African Americans who were not slaves), and "slaves."
Snapshot One: Total Population of Indiana, 1800-50*
	year

	whites

	free colored

	slaves

	total


	1800

	4,577

	163

	135

	4,875


	1810

	23,890

	393

	237

	24,520


	1820

	145,758

	1,230

	190

	147,178


	1830

	339,399

	3,629

	3

	343,031


	1840

	678,698

	7,165

	3

	685,866


	1850

	977,154

	11,262

	0

	988,416



* Information from The Seventh Census of the United States: 1850, An Appendix, Washington, D. C.: Robert Armstrong, Public Printer, 1853, Table I.
1.  According to the table above, in what year were there no slaves in Indiana? Are you surprised that it took so long for all slavery to disappear in Indiana? Why or why not?
2.  Based on information in the table, how would you describe the growth of population in Indiana from 1800 to 1850?
Snapshot Two: Residence and Age of the Indiana Population, 1850*
	urban residence

	rural residence

	
	under 5
YEARS OF AGE

	6-14
YEARS OF AGE

	15-24
YEARS OF AGE

	25-44
YEARS OF AGE

	45-64
YEARS OF AGE

	65 YEARS OF AGE AND OVER


	45,000

	944,000

	
	168,000

	292,000

	281,000

	219,000

	26,000

	2,000



* Information from U.S. Bureau of the Census, Historical Statistics of the United States, Colonial Times to 1970, Bicentennial Edition, Part 2, Washington, D. C., 1975, Series A, 195-209.
3.  In 1850, did more people live in cities and towns (urban residence) or outside of the cities and towns (rural residence)?
4.  Would you describe Indiana's population in 1850 as "young" or "old"? Why?
Blackline Master: Snapshots from the 1850 Census
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Snapshot Three:
Place of Birth of Indiana Population for White and Free Colored, 1850*
	
	born in the state

	born outside the state and
IN THE U.S.

	born in
FOREIGN COUNTRIES

	unknown

	total


	Whites

	520,583

	398,695

	55,537

	2,339

	977,154


	Free colored

	5,149

	6,031

	35

	47

	11,262


	Total

	525,732

	404,726

	55,572

	2,386

	988,416



* Information from The Seventh Census of the United States: 1850, An Appendix, Washington, D. C.: Robert Armstrong, Public Printer, 1853, Tables XVI and XVII.
5.  In 1850, were there many foreign-born people living in Indiana as compared to those born in the United States? What makes you say so?
6.  In 1850, where were most whites born? How about African Americans (free colored)?
Snapshot Four: Number of Churches in Indiana, Ten Most Numerous, 1850*
	religious group

	number of churces


	Baptist

	428


	Christian

	187


	Episcopal

	24


	Friends (Quakers)

	89


	Lutheran

	63


	Methodist

	778


	Moravian

	57


	Presbyterian

	282


	Roman Catholic

	63


	Universalist

	15



* Information from The Seventh Census of the United States: 1850, An Appendix, Washington, D. C.: Robert Armstrong, Public Printer, 1853, Table XXXVIII.
7. Which three religious groups had the most churches in Indiana?
Snapshot Five: Colleges, Academies (Private Schools), and Public Schools in Indiana, 1850*
	
	number

	teachers

	pupils


	Colleges

	11

	61

	1,069


	Public schools

	4,822

	4,860

	161,500


	Academies and other schools

	131

	233

	6,185



* Information from The Seventh Census of the United States: 1850, An Appendix, Washing​ton, D. C.: Robert Armstrong, Public Printer, 1853, Table XLII.
8.  Compare the number of public schools to the number of public school teachers in 1850. Would this lead you to conclude that in 1850 most public schools were one-room schools? What makes you say so?
9.  Where did most students go to school in 1850, public schools or academies and other schools?
Snapshot Six: Adults in Indiana Over Twenty Years of Age Who Cannot Read and Write, 1850*
	
	white

	white

	white

	free
COLORED

	free
COLORED

	free
COLORED


	
	MALES

	FEMALES

	TOTAL

	MALES

	FEMALES

	TOTAL


	Number

	26,132

	44,408

	70,540

	1,024

	1,146

	2,170


	Percentage of all adults over 20 years of age

	12

	23

	17

	42

	49

	45



* Information from The Seventh Census of the United States: 1850, An Appendix, Washington, D. C.: Robert Armstrong, Public Printer, 1853, Tables XXI and XLIII.
10.  In 1850, were there more men or more women who were not able to read and write?
11.  Why do you think the percentage of "free colored" males and females who could not read and write was so much higher than whites?
Snapshot Seven: Employment of the Free Male Population of Indiana Over Fifteen Years of Age, 1850*
	occupational group

	number


	Commerce, trade, manufacturing, mechanic arts, mining

	45,318


	Agriculture

	163,229


	Labor, not agriculture

	29,854


	Sea and river navigation

	1,725


	Law, medicine, and divinity

	4,229


	Other occupations requiring education

	3,031


	Government, civil service

	677


	Domestic service

	184


	Total

	248,247



* Information from The Seventh Census of the United States: 1850, An Appendix, Washington, D. C.: Robert Armstrong, Public Printer, 1853, Table LI.
12.  According to the above table, which occupational group employed the most free males?
13.  Were there many jobs available off the farms in 1850? What makes you say so?
Snapshot Eight:
Selected Crops Grown in Indiana for the Year Ending June 1, 1850, in Bushels*
	wheat

	rye

	indian
CORN

	oats

	peas,
BEANS

	irish potatoes

	sweet potatoes

	barley

	buckwheat


	6,214,458

	78,792

	52,964,363

	5,655,014

	35,773

	2,083,337

	201,711

	45,483

	149,740



* Information from The Seventh Census of the United States: 1850, An Appendix, Washington, D. C.: Robert Armstrong, Public Printer, 1853, Table LY
14. Which three of the crops mentioned in the table above produced the most bushels of produce?
15.  Why do you think that corn is referred to as "Indian corn" in the table?
Lesson 5 The Indentured Servant   This lesson from Pioneer Indiana:  Indiana Historical Society unit (pages 37-40) provides a primary resource and questions about an indentured servant contract from Indiana.  It is a powerful lesson about the unfairness and inequality demonstrated through the use of indentured servitude as a replacement for slavery and the impact it had on the lives of people like young Jacob.  It is an excellent lesson for students promoting the historical thinking such as imagination, developing empathy, and analyzing this event using point of view and multiple perspectives.
The Indentured Servant
Introduction
In 1787 the Continental Congress adopted an ordi​nance for the governance of the Northwest Territory. In Article VI the ordinance provided that "There shall be neither Slavery nor involuntary Servitude in the said territory, otherwise than in punishment of crimes, whereof the Party shall have been duly convicted."
In spite of these words both slavery and involuntary servitude (service or labor for someone without any choice) continued for many years in the Indiana Terri​tory. This activity examines one example, what is called "indentured servitude." An indentured servant is one who is placed under contract to work for another for a period of years.
Following the organization of the Indiana Territory in 1800, the population increased rapidly. Many of the new settlers came from the South. While some came to get away from slavery, others wished to bring their slaves with them. Those supporting slavery were pow​erful in Knox County, where Vincennes is located.
At first the proslavery group tried to have Congress change the Northwest Ordinance so as to permit sla​very for a limited number of years (ten). These efforts failed.
In 1804, Indiana became a territory of the "second stage" according to the Northwest Ordinance. This meant that a territorial legislature could be elected. That body passed a law in 1805 called "An Act con​cerning the introduction of Negroes and Mulattoes into This Territory." Under this act any person owning or purchasing slaves outside the territory might bring them into the territory and bind them to service. If the slaves were over fifteen years of age, the owner could make a contract for service with them for any number of years. The indenture was to be recorded with the county clerk. If the slave refused the terms of the con​tract, the owner could take that slave out of the terri​tory, where he or she could be sold.
The following contract was recorded in Knox County, Indiana Territory, before the Clerk of Common Pleas in 1805. It will give you a clear idea of what was in​volved in indentured servitude.
Contract
Jacob his Mark X (Seal) Eli Hawkins (Seal)
Be it remembered that on the twenty-eighth day of November, one thousand eight hun​dred and five before me, Robert Bentlin, Clerk of the Court of Common Pleas of the County of Knox in the Indiana Territory, personally came Eli Hawkins of the said county and a negro lad of the age of sixteen years being a slave named Jacob belonging to the said Eli Hawkins and by him brought into this territory from the state of South Carolina, which said Hawkins and the said Jacob in pursuance of a law of the Territory in that case made and provided—Determined and agree among themselves in my presence in man​ner of following, that is to say, that the said Jacob shall and will serve the said Eli Hawkins and his assigns for the term of Ninety years from the day of the date hereof, he, the said Eli Hawkins and his assigns providing the said Jacob with necessary and sufficient provi​sions and clothing, washing and lodging, according to his degree and station. From and after the expiration of said term the said Jacob shall be free to all intents and purposes— and the said Jacob shall not after the expiration of his time become a county charge.— Signed and acknowledged in my presence the day and year first above written.—
R. Bentlin, Clerk C. C. P.       KG.
Dissecting History
written documents 7
1.  Type of document (use the original document to answer this question):
__ Newspaper
__ Census report
__ Patent                           __ Diary
__ Church record             __ Government document
__ Business record            __ Memorandum
__ Letter                        __ Other:________________
__ Telegram

2.  What is the date of the document?
3.  Who is the author (or creator) of the document?
4.  For what audience was the document written?
5.  Why was this document written?

6.  List three things that the author writes that you think are important.7 

7.  List two items in the document pertaining to family, the local community, the state, the nation, or the world.

8.  List three things this document tells you about life during the time period it was written.

9.  What events were happening in the community, state, nation, or world at the time this document was written?

10.  Does the information in this document support or contradict information that you have read about the time period or subject? Explain.

11.  What questions were left unanswered? Where might you look to answer these questions?

This document is partially based on materials developed by the National Archives and Records Administration. Numerous document analysis work sheets are available at the NARA's web site at http://www.nara.gov/education.teaching/analysis/analysis.html.
Follow-Up Questions
Use evidence from the contract and comments to respond to the questions that follow. 1.  In what county was the contract registered?
2.  How old is Jacob? From where does he come?
3.  How old will Jacob be when he will be "free to all intents and purposes"?
4.  What choices were available to Jacob in this situation?

5.  Put yourself in Jacob's place. How would you feel about coming to the Indiana Territory in 1805?                                                                               
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Lesson 6  Literature Groups:  
1. Students read from one of the following frontier novels about the settlement of America. 
2. They are to answer 5 literature reaction questions. (Provided in the appendix C) and to meet in small groups 5 times to discuss the books,

f. Save Queen of Sheba by Louise Moeri
g. Trouble River by Betsy Byers

h. Sign of the Beaver by Elizabeth George Speare
Culminating Activity:
This activity is to allow the students the opportunity to share what they have learned about Settlement in Indiana through a final project.

Project:   Student designed settlements.  

1. Students design a unique settlement of their own that reflects and expands on what they have learned about settlement in Indiana.  They are to use their inquiry notebooks and the discussion web, along with a rubric to guide them through this process.  

2. There is no set product.  Students may make visuals from any resource they choose.  Some may choose to make models, others to make a poster or map.  Others through writing may introduce us to their settlement.  All students are required to make a map.  But any other visuals are at the discretion of the students.  (See Rubric in Appendix D)
3. Students are to apply the strategy (RAFT) to write a history and geographical description of their settlement.  They are to take on the Role of a settler, the class will be their Audience, the Format is a ½ page typed description of each of the Topics of history and geography of their settlement. 
4. Students present their final products to the class.  Rubrics are used as a final grading sheet.

Assessment:  Assessment of this unit is teacher selected.  It may be based on the following possibilities:

1. Teacher observation of class discussion

2. Dialogs and reading of scripts from Moment of Indiana History.

3. Class discussion of picture books 

4. Class development of discussion web

5. Inquiry notebooks:  organization and accuracy of notes

6. Literature reactions and group discussion

7. Rubric for final project
Teacher's Scholarly Knowledge:  This unit is the culmination of 25 years of teaching 4th/5th grade social studies and the events leading up to the settlement of the state of Indiana.  In order to teach this unit, the following ideas must be understood and incorporated:  

· Europeans settled the Indiana territory from the south and the east.

· People came to Indiana for many reasons including:  freedom of religion and education, land ownership and development, and economic growth through use of the natural resources such as furs, trees, and fertile soil.

· Rivers were essential in the exploration and settlement of Indiana.  They were the primary form of transportation for most settlement eventually giving way to roads, railroads, and canals.

· Early settlements included:  New Harmony, Indianapolis, Vincennes, Corydon, and Madison.  

· Early settlements included groups of free blacks brought here as slaves or indentured servants.

· The steel plow and the grist mill greatly changed the opportunities farmers had for creating surplus crops for financial security.

· A census provides a snapshot of the population of Indiana at one point in time.  We can learn a lot about the life of people at that time through analysis of occupations and members of households at that time.  (dressmakers, boarding houses, slaves)

· Indiana was viewed as the backwater and grew to be seen as the frontier when population growth and independence led colonists to seek new lands to settle.

· Some Indiana citizens were affected by slavery and indentured servitude as they traveled west and north from slave states.

· Literary texts can show us how settlers and Native Americans interacted with each other during the days of Indian removal and the taking of their lands.

· Literary text can show us how people were dependent on each other for survival; how education affected the lives of people like Abraham Lincoln and other leaders of that time, and how large cities of today started out with 10-15 family settlements of the 1800's.


To teach these facts and ideas about the settlement of Indiana, teachers must keep in mind the importance of teaching the Nature of being a Historical Thinker.  As I have listened and learned from amazing historians, I have put together what I consider to be the most important characteristics of those who would think in a way that best supports historical understandings.  

The Nature of an Historical Thinker:

Historical Thinkers use Big Ideas to gather their thoughts:  democracy, independence, settlement, freedom…

Historical Thinkers use essential questions to guide their thinking.

Historical Thinkers use examples and non-examples to define their thinking.

Historical Thinkers use multiple perspectives to see all sides of an historical event.
Historical Thinkers use simultaneous timelines to see the bigger picture.

Historical Thinkers place famous people behind and among the crowds of change makers and not just in front of them.  History is filled with unsung heroes and infamous people including outliers who defy the usual definitions of that time and place
Historical Thinkers read, analyze, and evaluate primary resources to find the true beginnings of ideas.
Historical Thinkers recognize that history is full of dead ends and that the record is never complete.
Teaching Resources
A Moment of Indiana History  (http://www.purdue.edu/wbaa/ipbs/Scripts/)  Indiana 
Historical Society and Indiana Public Broadcasting stations.  2004-2006
Boyle-Baise, Marilynne and Jack Zevin, Young Citizens of the World:  Teaching 
Elementary Social Studies Through Civic Engagement. Routledge:  New 
York, 2009
Byers, Betsy, Trouble River.  McDougal Littell:  1998
Cayton, Andrew R. L., Frontier Indiana.  Indiana University Press:  Bloomington, 
1996
Pioneer Indiana.  Indiana Historical Society:  Indianapolis, Indiana. 2002
Henry, Joanne Landers,  A Clearing in the Forest: A Story About A Real Settler 
Boy.  Four Winds Press:  New York, 1992

Major, Charles, The Bears of Blue River. Indiana University  Press: Bloomington, 
1984
Moeri, Louise, Save Queen of Sheba. Puffin Books:  New York, New York, 1981
The New Harmony Experience (video) Historic New Harmony: 1980

Sanders, Scott Russell,  The Floating House.  Macmillan Books: New York, 1995

Sanders, Scott Russell,  Warm as Wool.  Macmillan Books: New York, 1992

Speare, Elizabeth George, The Sign of the Beaver.  Dell 
Publishing: New York, 
1983

Appendix A (discussion web and outline 4th grade 2010)
Assignment:  To design and present a settlement in Indiana from 1800-1850

1.  What is a settlement?


Can be lots of people 


Can be only one family


Can be any number in between.

2. What groups of people settled in Indiana during this time period?

3.  What historical events affected these settlements?


Celebrations


Barn raisings and husking bees


Indian attacks

4.  What structures were built in settlements?


barns


cabins


fences


clapboard homes


brick homes


smoke houses

5.  How long did it take to build it and do they remain today?


Cincinnati


Madison


Louisville


Fort Wayne


14 years from 15 families in Indianapolis to 1700 people in Marion County

6.  What landforms and natural resources were present?

7.  Why did people settle here?


Land ownership


Economics/ money


Freedom of religion


Philosophical/educational opportunities

8.  What food did they eat and how did they get it?

9.   How did people travel to and between settlements?


Steamboats


keelboats


flatboats


trains


canals


traces


Conestoga wagons
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Appendix B  (A moment of Indiana History)

Moment of Indiana History: Scripts
Early Indiana Agriculture

The Indiana countryside looked very different when Euro-American settlers first began moving here in the late 18th century. The landscape was covered with dense, old-growth forests which had to be cleared before the settlers could begin farming.
The settlers came armed with only primitive tools and faced years of backbreaking labor. The trees were felled with axes and hauled away by teams of animals, who also helped pull the remaining stumps. Once the land was cleared, it was time to employ primitive wooden plows which would often break in the hard soil.
By the mid 19th century the Industrial Revolution brought the steel plow to Indiana farmers. They also began to use machines for reaping and threshing. These developments allowed each farmer to work many more acres than before. For the first time farmers were able to move beyond subsistence level farming, feeding and clothing the people in the new cities that were growing up around the new industries.
This Moment of Indiana History is a production of the Indiana Public Broadcasting Stations in association with the Indiana Historical Society. More information is available at "moment of Indiana history dot org.
littp://www,purdue.edu/wbaa/ipbs/Scripts/004.htnj
Moment of Indiana History: Scripts
Black Pioneer Settlements
Black Pioneer Settlements... on this Moment of Indiana History.
Round Tree, "Colored Freedom," the Mitchem and Roberts Settlements. Though these names can't be found in the index of cities and towns on most current maps of Indiana, the communities that they designated were vital hubs of social and agricultural activity in the nineteenth century. These days, only a few buildings and annual gatherings remain of the thirty to sixty Indiana farming settlements established before the Civil War by African-Americans. While blacks in neighboring states toiled as unpaid servants, slavery had never been legal in Indiana, where African-Americans owned and farmed tracts of up to 300 acres. Some settlers were slaves from other states who had escaped or were escorted into Indiana by Quakers and other abolitionists. Still others were free black landowners fleeing their home states after the passage of laws discouraging their education and travel and threatening their children's freedom.
Greenville Settlement in Randolph County appears to have been the first such community when it was established in 1822. It was followed by settlements along the Wabash River in Knox and Gibson counties, along with other areas that did not have black residency restrictions. Other significant black pioneer communities existed across the southern part of the state and to the east and northeast of Indianapolis, notably in Dubois, Vigo, Harrison, Orange, Jefferson, Rush, Grant, and Hamilton counties. The settlers purchased and restored previously uncultivated land, grew wheat, rye, hemp and tobacco and raised livestock. The settlements, which often represented entire communities that had been transplanted from other states, grew to comprise homes, barns, churches, schools, general stores and railroad stations.
Descendants of the founders of the Roberts Settlement in Hamilton County still gather at an annual Fourth-of-July hornecomlng and worship at the Roberts Chapel, built in 1865. The state's first school for African-American children, built in the Mitchern Settlement in 1891, was recently restored and added to the Indiana State Register of Historic Sites and Structures, This small wooden schoolhouse—once known as the * Corydon Colored School " and renamed the Leora Brown School — serves as another window into the history of Indiana 's African-American settlement era,
http://www.pui-due.ediVwbaa/ipbs/Scripts/ 104.htm
Moment of Indiana History: Scripts
Becks Mill
MPJLAudlQ
An historic gristmill... on this Moment of Indiana History.
Presented with support from the Indiana Historical Society, presenting "The Faces of Lincoln," a permanent exhibit featuring original materials from the newly acquired Lincoln Collections.  More information at Indiana History dot org.
Located in Washington County on Mill Creek, Beck's Mill was built in 1808 by George Beck, Sr. It's the only surviving mill in a county that once boasted more than sixty mills. Using just a water wheel and a turbine to propel the grinding stones, this mill was in operation until 1914, when modern roller mill operations and the urbanization of flour mills made it obsolete. The original mill, a log structure just 15 feet square, was replaced by a larger frame building in 1825, and in 1864 it was renovated to the two-story structure seen today.
During its heyday from 1864 to 1890, the grinding stones were said to have run 24 hours a day. Families came from around thirty miles and waited up to three days to grind their corn into cornmeal. Soon a settlement arose and became known as Beck's Hill.
Beck's Mill is one of twenty surviving gristmills throughout the state. But it's also the only mill not to have given way to the technological advances of the milling process. Grindstone and turbine technology sustained Beck's Mill for more than half a century. Nestled amid towering maple and sycamore trees, a rocky ravine, and Mill Creek, the mill ranks as one of south-central Indiana's "most picturesque and photographed" sites. Today, Beck's Mill is owned by a sixth generation of the Beck family.
This Moment of Indiana History is a production of the Indiana Public Broadcasting Stations in association with the Indiana Historical Society. More information is available at "Moment of Indiana history dot org."
http://www.purdue.edu/wbaa/ipbs/Scripts/050.htos
Moment of Indiana History: Scripts
New Harmony
Robert Owen... New Harmony... and the search for Utopia*... on this Moment of Indiana History.
If Robert Owen had his way, the Indiana countryside might now be dotted with walled communities where people lived according to his guidelines for a "new moral world."

     Owen came to the United States from Scotland in 1824-Tle bought the Posey County
                                                   Village of Harmony, which was founded in 1814 by a group known as the Harmonists.
      Led by Johann Georg Rapp, the Harmonists had created a type of Utopian village based on a strong work ethic: and prayer.
      Owen had different ideas for his Utopia, and renamed the town New Harmony. He hoped to build an enclosed, one mile square village in which people would live according to his views. Owen believed that religion, traditional family values, and the concept of private property stood in the way of achieving true equality in society.
Misunderstandings about Owen's ideas, and the fact that Owen was often absent, left the community without strong leadership. The experiment failed within 3 years and his Utopian community was never realized.
This Moment of Indiana History is a production of the Indiana Public Broadcasting Stations in association with the Indiana Historical Society. More information is available at "moment of Indiana history dot org,"
http://www.pwdue.edu/wbaa/ipbs/Scripts/023.htm
Appendix C  (literature Questions)
Literature Log


Save Queen of Sheba by Louise Moeri


Date 
Finish Chapter:

Do Reaction # 

Reaction Complete?
Group Leader

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Choose one of the following questions to write about for each meeting.  Write 7-10 complete sentences that answer the question you chose.  Remember to:

· use topic sentences,

· give examples, ( use page numbers or quotations from the characters)

· and write conclusions/opinions.

1. Which parts of your book are based on history?  Which parts are fictional?

2. Do you personally relate to any of the characters in your book?  If so, to whom?  How do you connect with this character?

3. Would you like to live during the time of your novel?  Why or why not?  Explain.

4. If your family had to leave and move far away, what 3 items belonging to you would you be sure to take.

5. What is the story behind your name?  Why did your parents choose your name and give it to you?  How do you feel about the story?

6. Describe your favorite part of the novel.  Tell why you chose it.

7. There are 3 main types of conflict:  person vs. person; person vs. Nature or society; and person vs. themselves.  Describe one of the main conflicts, what type it is, and how it was resolved.

8. What do you think is the author’s message of the book?  Do you think this is an important message?  Why or why not?

Literature Log
Sign of the Beaver by Elizabeth George Speare

Date 
Finish Chapter:

Do Reaction # 

Reaction Complete?
Group Leader

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Choose one of the following questions to write about for each meeting.  Write 7-10 complete sentences that answer the question you chose.  Remember to use topic sentences, give examples, and write conclusions/opinions.

1. How has Matt’s life changed since he left his home in Quincy?

2. Should a family leave a 13-year-old alone in the wilderness?  What are the differences between attitudes toward children now and at the time of the novel?

3. What does Matt believe the old Indian man is going to do when he reaches for Matt’s throat to remove the bee needle?  Why does Matt misinterpret his actions?

4. Do you agree or disagree with Attean’s attitude toward learning to read?  Is it important for him to learn to read English?

5. How do you feel about the way Attean treats his dog?  Would Matt treat a dog differently?

6. Compare the two boys’ attitudes toward the story of Robinson Crusoe.  Why do they have different feelings about the main character?

7. Describe how Matt’s and Attean’s relationship has changed since the day they first met. How does Matt finally win Attean’s respect?  

8. How will Matt’s experience of living on his own affect his life, even after being reunited with his family?

9. What attitudes toward women are reflected in the novel?  Compare Matt’s attitudes, Attean's attitudes, and the attitudes of people today.

10. Both Attean and Matt grow up in significant ways in the final chapters of the novel.  Compare the ways the two boys become men.

11. Compare Matt and Attean’s ideas about owning land.  With whom do you agree?

Literature  Log                    Trouble River 

by Betsy Byers

Date


Finish Chapter:

Do Reaction #



________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Choose one of the following questions to write about for each meeting.  Write 7-10 complete sentences that answer the question you chose.  Remember to:

· Use topic sentences,

· Give examples, (use page numbers or quotations from the characters)

· And write conclusions/opinions.

1.  Describe the items Dewey and Grandma bring with them on their raft trip.

2.  Why did Dewey build a raft?  What materials went into it, and how did he get them?

3.  Write a character description of Grandma.  Use examples from the book to support your adjectives and opinions.

4.  How does Grandma feel about living out on the prairie?  How does Dewey feel about it?

5. What part does Charlie play in the novel?

6.  What happens during the Indian attack(s)?  What caused these events to occur?

7.  Describe the relationship between Dewey and Grandma.  Does it change in the course of the story?  Why do you say so?

8. Write a paragraph to explain what you have learned in the book.

9.  How does the story of Dead Man’s Creek fit into the novel?

10.  Suppose you had just a few minutes to leave your home.  What special items would you rush to collect and take with you?

Appendix D
Rubric (with much guidance and support from Donna Kinkead)

Frontier Settlements in the Indiana

We are studying the settling of Indiana by exploring early settlements in Indiana and how successful communities grew into today’s cities towns.

Everyone will:

1. Read Frontier themed literature book in a book club. Answer questions about the story in literature logs.

2. Read the Kokomo Kit cards “Pioneer Life” and complete the assigned worksheets in class.

3. Brainstorm with the class about the early settlements and make a mind map composed of student generated questions about settlements.  Questions written in one color marker and answers written in another color.  Students will take notes in their writing notebook of each question and the answers found in the resources.

4. Everyone will create a settlement of your own.  You will create a product(s) of your choice to present your town.  The requirements are provided.  How much and how well you create an Indiana settlement using information from class discussions, planning and readings will determine your final project grade.

Optional assignments are included for those who wish to go above and beyond the basic requirements.  Not everyone is required or expected to do these optional assignments.

Project due date:  Monday, March 22th.  Oral presentations will be done throughout the week, but all projects are due in class Monday. (You may turn projects in early.)

You are to include the following elements for the community you are creating:

________/60 Points

____ (5) Title should be the name of your new town and your name on front.

____ (10 points) Map – Draw and color a map of your settlement including

· Important buildings (2 pts.)

· Landforms (2 pts.) (in which of the 3 natural regions of Indiana do you live?*)

· Natural resources (2 pts.)

· Compass rose giving directions (2 pts.)

· Key to identify items (2 pts.)

· Bonus:  latitude and longitude appropriately located within the boundaries of the state of Indiana. (2 pts.)

_____ (10 points) Geography – Font size 12-14 in standard fonts – type a half page minimum. Label it Geography. (2 points)

· Describe your town using correctly written format: landforms, resources, distance from familiar settlements, waterways and any other item that makes your settlement unique. (5 points)

· How do people living there change the landscape of the area? (3 points)

_____ (10 points) History – Type a half page about the founding and history of your settlement.  Label it History. (2 points)

· Mention the names of people who started your settlement (2 pts.)

· Tell when it was founded (2 pts.)  17___or 18___

· Tell where the community is located in Indiana and why. Which region did they choose? (4 pts.) 

· Explain the reason for the founding of your town (2 pts.)

_____(10 points)  What obstacles did the people of your settlement have to overcome to create a successful settlement?  What dangers, natural disasters, illnesses, etc. did they face and survive? 

_____ (10 points) Design an official seal for your settlement – Consult the Indiana state seal for ideas.  

· Your seal should have at least three symbols to represent your settlement and the values of the citizens.

· Write a paragraph explaining the meaning and importance of the seal’s symbols.

_____ (5 points) Social/ Community Gatherings

· Draw an example of celebrations or gatherings taking place in your settlement people’s needs. Husking Bees,  Barn raisings, Religious gatherings, Town Meetings, etc.)

· Write a paragraph explaining how the celebration/gathering supports the citizens in your town. 

Optional – Choose one or more ______/40

_____ (10 points) 10 Laws – write and explain ten laws all citizens must obey and write a paragraph explaining why they were chosen.

______ (10 points) Write a story or folktale that explains something in your settlement – maybe how a certain person came to be a hero, how a landform was formed, how someone saved the town.  Make it detailed and exciting.

______ (10 points) Describe the process used to pick a local government.  How would your town elders be chosen?  What would be their qualifications and expectations on the job?

______ (10 points) Write and perform for the class a musical piece that is the anthem or write and perform music that reflects the local culture of your new town.  

Presentation

You will be held accountable for the following:

____
Spelling Correct (10 points)

____
Grammar (10 points)

____
Neatly typed and in correct font (the assignment says type in 12-14 font.) (10 points)

____
Displayed in a way that is attractive to everyone (10 points)

____
Followed instructions – name and title, all items included within the product reflecting the goals of this project. (10 points)

_____ Used a loud clear, interesting voice to share your work with our class.( 10 points)

Book Club ____/100
Pioneer Cards_____/25

Frontier Town details _________/60
Optional activities ______/ up to 40

Presentation __________/60

Final grade for the project__________/245
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