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History Educators Project

Teaching American History through the Lens of Indiana

        Course/Grade Level:  8th


         Lesson Title: American Indians and Manifest Destiny


         Teacher:  Kathleen Fox

	 State and National Standards:
·  State the standards that the lesson supports 

· Describe briefly how the lesson supports the standards

	· 8.1.15 Explain the concept of Manifest Destiny and describe its impact on westward expansion of the United States.

· 8.1.38  Recognize historical perspective and evaluate alternative courses of action by describing the historical context in which events unfolded and by avoiding evaluation of the past solely in terms of present-day norms.

· 8.1.30 Formulate historical questions by analyzing primary and secondary sources about an issue confronting the United States during the period from 1754-1877.

· 8.1.23  Describe the conflicts between Native American Indians and settlers of the Great Plains.

· 8.1.24  Indentify the influence of individuals on political and social events and movements such as the abolition movement, the Dred Scott case, women rights and Native American Indian removal.

This lesson begins by examining the doctrine of Manifest Destiny and its ultimate effect of removing Native American tribes from their original homes into the reservation system. Students will examine several primary sources, beginning with O’Sullivan’s newspaper article extolling the idea of America’s Manifest Destiny; followed by letters written by Native Americans of the 1860’s and 1870’s describing their plight as Americans moved into the west. These will be contrasted by President Grant’s outline of the “Peace Policy” which eventually led to the Board of Indian Commissioners and the reservation policies.


	Objectives:
· State the objectives and which level one is addressing utilizing Bloom's taxonomy (knowledge, comprehension, application, analysis, synthesis, evaluation) 

	· The Teach for Deliberation lesson will be used.  Students will be given an Essential Question about the topic of Manifest Destiny & will be asked if they agree or disagree.  They will give their reasons. Based on their answer, they will read certain documents relating to their worldview.  Then, they will read the contrary argument.  Following this, they will discuss their conclusions.

· The primary levels addressed by this lesson are analysis and evaluation.  Students will be asked to analyze short documents and answer short questions about what the authors are trying to say. Next they will need to evaluate why these documents are important.  Finally, students need to form conclusions on what different groups of people felt about westward migration:  was it worth it to that group; what costs were paid; what IS American culture?  Note:  most of these questions will not have set answers and this is an important concept for students to understand.  Not every historian or historical player will agree on interpreting the past.


	Time:  
· Explain how your school day is organized (traditional, block, alternate, trimester,etc...)

	Traditional, 45 minute classes, meeting 5 times a week.


	Hook:  Interest Building
·  How will you motivate the students? For example: use an appealing dramatic reading, or video website (YouTube) or other motivational piece.

	The hook will be an oral reading of one of O’Sullivan’s many articles about Manifest Destiny.

John L. O'Sullivan on Manifest Destiny, 1839

Excerpted from "The Great Nation of Futurity," The United States Democratic Review,

Volume 6, Issue 23, pp. 426-430. Accessed from: http://www.mtholyoke.edu/acad/intrel/osulliva.htm
The American people having derived their origin from many other nations, and the Declaration of National Independence being entirely based on the great principle of human equality, these facts demonstrate at once our disconnected position as regards any other nation; that we have, in reality, but little connection with the past history of any of them, and still less with all antiquity, its glories, or its crimes. On the contrary, our national birth was the beginning of a new history, the formation and progress of an untried political system, which separates us from the past and connects us with the future only; and so far as regards the entire development of the natural rights of man, in moral, political, and national life, we may confidently assume that our country is destined to be the great nation of futurity.  …

The far-reaching, the boundless future will be the era of American greatness. In its magnificent domain of space and time, the nation of many nations is destined to manifest to mankind the excellence of divine principles; to establish on earth the noblest temple ever dedicated to the worship of the Most High -- the Sacred and the True. Its floor shall be a hemisphere -- its roof the firmament of the star-studded heavens, and its congregation an Union of many Republics, comprising hundreds of happy millions, calling, owning no man master, but governed by God's natural and moral law of equality, the law of brotherhood -- of "peace and good will amongst men.". . . 

Yes, we are the nation of progress, of individual freedom, of universal enfranchisement. Equality of rights is the cynosure of our union of States, the grand exemplar of the correlative equality of individuals; and while truth sheds its effulgence, we cannot retrograde, without dissolving the one and subverting the other. We must onward to the fulfilment of our mission -- to the entire development of the principle of our organization -- freedom of conscience, freedom of person, freedom of trade and business pursuits, universality of freedom and equality. This is our high destiny, and in nature's eternal, inevitable decree of cause and effect we must accomplish it. All this will be our future history, to establish on earth the moral dignity and salvation of man -- the immutable truth and beneficence of God. For this blessed mission to the nations of the world, which are shut out from the life-giving light of truth, has America been chosen; and her high example shall smite unto death the tyranny of kings, hierarchs, and oligarchs, and carry the glad tidings of peace and good will where myriads now endure an existence scarcely more enviable than that of beasts of the field. Who, then, can doubt that our country is destined to be the great nation of futurity? 

· Also, we will show a scene from the movie “Hidalgo” or “The Last Samurai”—both of which explain the protagonist’s depression and alienation by his forced participation in a Native American massacre.


	Outstanding Teaching Strategies:  Use a minimum of one strategy per lesson plan.
____Focus In: Interest Building 

____Teach for Ideas: Concept Development 

____Teach for Inquiry: Discovery 

____Teach through Drama: Dramatic Expression 

____Write to Learn: Perspective Taking
____ Teach for Deliberation: Decision Making 

	·  This lesson will primarily use the Teach for Deliberation: Decision making process.


	Content:  
· Concept Development:  Big ideas that will be addressed in this lesson 

· Perspective Taking:  Multiple perspectives must be incorporated into every lesson (classism, racism, equality, social justice, etc…). 

· Meaningful, Integrative, Value-based, Challenging, Active (NCSS Standards) 

· Multimedia used: PowerPoint, audio, video, etc…

	· Concept Development:  the main idea within this lesson is that the goals of one group often are in direct opposition to the goals of another group.  There is often a win-lose position when examining historical events.  The aims of “progress” for most 19th century European Americans ultimately meant the destruction of a way of life for Native Americans that had lasted for centuries.  

· There were disagreements about how Native American tribes should be treated:  most notably from Quakers, who dealt and lived peacefully amongst several different tribes over time.

· Not all Native Americans acted the same vis à vis the incoming Americans, or even toward the US Army.

· These multiple perspectives are examined in this lesson.

· The lesson is Meaningful in that it looks at the age-old conundrum of majority vs. minority needs.  It is Integrative because it seeks to help students understand that ideas that dictate policy may have unforeseen consequences (i.e. Grant was trying to preserve some aspects of Native American culture—but the very act of forcing acculturation upon Native Americans helped weaken their own culture; or the noble, peaceful aspirations of Manifest Destiny held the unforeseen annihilation of many thousands.)  It is value-based as it offers an opportunity to question what the “common good” is and the challenge is learning how to actively reflect upon past actions while learning.


	Background for lesson implementation
Need to develop deep and rich explanations of your learning activities and very specific procedures that you will be implementing. Choices include, but are not limited to:

· Discovery:  research (inquiry) as detective 

· Dramatic expression: folk art, protest song, role play, reader's theatre, etc… 

· Decision-making: deliberation and/or pro/con views, etc…
· Socratic seminar 

	· Decision-making:  deliberation and examination of pro/con views of a difficult subject. 


	Procedures:



	· Students will need to read pp. 6-9 of Bury my Heart at Wounded Knee as homework prior to the class.

· Create a Discussion Web on the board….On the center of the  board write:  America’s push to conquer the entire width of the N. American Continent was necessary and beneficial to our national goals, no matter the consequences to other people.

· On the Right side, write “Yes” on the Left, write “No.” Below each side write Reasons, and below that write, Conclusion.

· Ask students to individually answer this EQ & write down their initial reasons.  Record students’ names, positions and reasons on the board.

· Separate Yes/No students into small groups with other students holding the same view.  Ask each group to study the readings corresponding to their views. They should answer the short questions describing each reading as they work.

· Then, switch readings and look at the other point of view.  All students will read both sides.

· Mix up the groups so that each group has half pro/half con in each.  Ask them to discuss their findings & also, ask for one student to be the recorder of the discussion.                                            Ask them to find a consensus of opinion about the issue & then share their conclusions to the web on the board.

· Finally, ask them to discuss items they found surprising or distressing.  Give them a chance to debrief before asking them if they think our current society has any similar dilemmas.  




	Materials:
· List materials, supplies, books, artifacts, and computer equipment needed for the lesson. 

· List titles and authors of all books and primary sources. 

	· Bury My Heart at Wounded Knee:  An Indiana History of the American West.  (NY:  Bantam Books, 1973). See in particular pp.  6-9, which outlines US policies toward Native Americans from Andrew Jackson to the end of the Civil War.

· Main Problems in American History, v. 2, 4th Edition. Edited by: Howard H. Quint, Milton Cantor, Dean Albertson.  Homewood, IL:  The Dorsey Press, 1978. [The selections for documents to study were taken from this book.  Online reproductions were found for easy in copying.]

· Text evaluation Worksheet to be used in discussion groups.

Background Reading:

· Ward, Geoffrey C., The West: An Illustrated History.  Boston:  Little, Brown and Company, 1996.




	Evaluation:
· Debrief discussion, exit slip, or quiz, test, journal entry, or KWL strategy to surface knowledge and insights that have occurred, paper, etc…

	· Evaluation will consist of a journal entry from students asking them to talk about what they have learned.  Do they see similar dilemmas in current US society?  How are these similar to the decisions made during the post-Civil War era concerning US Indian policies?  (i.e. policies toward new immigrants; English-only referendums; how to preserve freedom of religion/speech while protecting the majority;  perhaps even idealistic policies on a global scale –“The War on Terror”—may have unforeseen consequences even on domestic policies.)  There are many possible answers to the question:  what is interesting is the thought process that students need to argue their position.  The next question to address in their entry would be:  are their different views in the present dilemma?  Finally, students would need to write a brief editorial from the perspective of one side or the other.


	Resources:
·  (Insert a list of Web sites - with URLs - that you have used in implementing this lesson.)

	 http://www.mtholyoke.edu/acad/intrel/osulliva.htm O’Sullivan’s Manifest Destiny selection

http://memory.loc.gov/learn/lessons/97/reservation/resourc1.html
  This is another document based lesson plan with several digital documents covering similar material. (Very useful if you’re looking for an “investigative” lesson.)

http://www.globalpolicy.org/empire/us-military-expansion-and-intervention/north-korea/26789.html  This is an intriguing article comparing the current War on Terror to the campaign against Native Americans.  It’s not a primary source, but it does demonstrate “the uses” of history for political argument.

http://www.pbs.org/kera/usmexicanwar/prelude/md_an_ideal_or_a_justification.html
This PBS site is a secondary source that can be used as an ideal summary after discussion, or to help lead the discussion.

http://us.history.wisc.edu/hist102/lectures/lecture03.html
This is an excellent short summary, with photographs of some of the major historical figures and events in Native American conquest during the 1800’s.

http://www.pbs.org/weta/thewest/resources/
Another excellent PBS link to primary resources (including pictures) on the West.  This is divided by decade.

Pro Documents:  (i.e., for conquest of Native Americans;  please note the diversity of views here.)

“The Peace Policy” President Ulysses S. Grant (p. 144-145, Main Problems in Am. Society)

“Report of the Commissioner of Indian Affairs,” 1867, Ely S. Parker (Ibid., pp. 145-146; this is an abridged selection of the entire report);

“Letter – Pittsburg, 11/23/1867” (Ibid., 148-150)

Con Documents

Chief Red Cloud, Oglala Sioux, New York, 1870 (Ibid. 152-153)

Chief Sitting Bull (Ibid., 153)

Chief Ten Bears, Comanche, Kansas, 1876 & Chief Joseph, Nez-Perce, 1877 (p. 154)




