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History Educators Project

Teaching American History through the Lens of Indiana

        Course/Grade Level:  US History/11th 

         Unit Title: All Men Are Created Equal

         Teacher:  Don Adams

Unit Description 
Perhaps more than any nation in history, the United States is founded on a set of definable ideals. Indeed, even before the nation itself existed, the so-called new world seemed to offer almost limitless possibilities to those who came from Europe. The Puritans, for example, hoped to establish a “city upon a hill” which would serve as a model for others to follow. Others saw it as a “blank slate” on which they could write a new destiny of their own making. To be sure, not all of those who came here did so for idealistic purposes – the pursuit of wealth, the sometimes forcible conversion of natives to Christianity, and other less high-minded purposes were at work as well. Yet from the early days of its “discovery” by Europeans, the new world has been seen as a place in which men could create societies from scratch, and in so doing leave behind the problems and inequities of the old world.

 None of America’s ideals is more profound than the statement “all men are created equal.” Formally expressed in our Declaration of Independence, it has served as the organizing principle of much of our history. It has been the rallying cry for the oppressed, the lure for immigrants from all over the world, and the basis for many of our laws.  At the same time, its very simplicity and profundity has made America’s shortcomings stand out in painful relief.  Many of the same men who wrote it into our founding documents owned slaves; women have been able to vote for less than half of our history; Native Americans have been systematically robbed of their land.  This disparity between American ideals and American practices is among the most important aspects of American history, and no understanding of America is complete without examining it. 

This unit will give students the opportunity to examine this disparity.  After an opening lesson which introduces the theme and analytical framework for the unit, the students will examine five specific episodes in American history: the creation of Mount Rushmore, the internment of Japanese-Americans in World War II, the integration of Central High School in Little Rock, the passing of the 1964 Civil Rights Act, and the Supreme Court’s ruling in Grutter vs. Bollinger.  These episodes will be placed into their historical and cultural context, and will explicitly compare American practice with the ideal of “all men are created equal.”  The students will not only gain important knowledge about these episodes, they will be able to trace the evolution of American practice over time. Ultimately they will be able to critically assess the impact of the phrase “all men are created equal” on American history, up to and including the present. 
Lesson 1:
	 State and National Standards:
·  State the standards that the lesson supports 

· Describe briefly how the lesson supports the standards

	           USH 1.1 – Explain major ideas about government and key rights, rooted in the colonial a



founding periods, which are embedded in key documents. 


NCSS Theme VI – Power Authority, & Governance



i. evaluate the extent to which governments achieve their stated ideals at home 



and abroad


NCSS Theme I – Culture



a. interpret patterns of behavior reflecting values and attitudes that contribute



or pose obstacles to cross-cultural understanding




	Objectives:
· State the objectives and which level one is addressing utilizing Bloom's taxonomy (knowledge, comprehension, application, analysis, synthesis, evaluation) 

	By the end of the lesson, students will be able to:

1. Identify passages from key American documents which speak to the idea of equality.



2. Evaluate race as a biological consideration vs. race as a social construct



3. Compare “male/female” and “masculine/feminine”

                        4. Compare American ideals with American conduct


	Time:  
· Explain how your school day is organized (traditional, block, alternate, trimester,etc...)

	· Block 8


	Hook:  Interest Building
·  How will you motivate the students? For example: use an appealing dramatic reading, or video website (YouTube) or other motivational piece.

	· Reflective discussion: What is America? 


	Outstanding Teaching Strategies:  Use a minimum of one strategy per lesson plan.
___x_Focus In: Interest Building 

___xTeach for Ideas: Concept Development 

___xTeach for Inquiry: Discovery 

____Teach through Drama: Dramatic Expression 

___x Write to Learn: Perspective Taking
____ Teach for Deliberation: Decision Making 


	Content:  
· Concept Development:  Big ideas that will be addressed in this lesson 

· Perspective Taking:  Multiple perspectives must be incorporated into every lesson (classism, racism, equality, social justice, etc…). 

· Meaningful, Integrative, Value-based, Challenging, Active (NCSS Standards) 

· Multimedia used: PowerPoint, audio, video, etc…

	· Big ideas: “All men are created equal”, race as social construct

· Perspective taking: national, racial, and gender identities

Meaningful:

Encourages students to re-evaluate concepts of race and gender

Integrative:


Includes history and sociology

Values Based:


Explicitly compares American ideals to American practices

Challenging:


Requires multiple cognitive processes and interpersonal skills

Active:


In order to complete the lesson, students must critically analyze common wisdom, 


and must work with other to fashion answers to controversial questions

Multimedia: PowerPoint


	Background for lesson implementation
Need to develop deep and rich explanations of your learning activities and very specific procedures that you will be implementing. Choices include, but are not limited to:

· Discovery:  research (inquiry) as detective 

· Dramatic expression: folk art, protest song, role play, reader's theatre, etc… 

· Decision-making: deliberation and/or pro/con views, etc…
· Socratic seminar 

	This is the opening lesson of the unit, and as such requires little prior knowledge. The students are asked reflective questions and given information over the course of the lesson to develop their answers. 


	Procedures:



	Procedures:
1. Anticipatory set: 


– Free-write/discussion: What makes America different than other nations?

2. Lecture with slides: 


– Using slides, review dichotomy between Jeffersonian practices


– Pose question: how can one man hold such contradictory views?


– Transition to discussion of race and gender construction


– Discuss difference between “intergroup variation” and “intragroup variation”



– even if one group performs better than another by certain measures, does



that automatically mean the difference is innate? Even if it is, what do 



group averages tell us about any given individual?


– Ask class to analyze Rose the Riveter image. How does the her image compare to 



the old nursery rhyme about “sugar and spice and everything nice?” How do 



coveralls and muscles compare to standard notions of femininity? At the same 



time, why are her eyebrows plucked and her nails polished? Why is she pretty?


– Discuss power, significance of “all men are created equal.”  Discuss passages from 



Constitution, Martin Luther King, trace over time. 

3. Response groups 


–  Place students into four groups, hand out instruction sheets


– Have students answer questions, be prepared to discuss with class

4. Debrief 


– Ask groups for answers to questions, invite others to agree/disagree


	Materials:
· List materials, supplies, books, artifacts, and computer equipment needed for the lesson. 

· List titles and authors of all books and primary sources. 

	1. PowerPoint

2. Response group instructions

Answer the questions for your group NOT from your own perspective, but from society’s. Be prepared to share your answers with the class.
Group 1: 


–  What does it mean to be a man? List some of the traits associated with men.


– Do boys cry?


– What kind of jobs are appropriate for men? What kind of jobs are inappropriate?

– If two working people have a young child, and the child gets sick, who stays home from work – the husband or the wife?

– Which is more important for a man: looks or intelligence?


– Where do these ideas come from? List some of the sources.

Group 2:


– What does it mean to be a woman? List some of the traits associated with women.


– Are women tough?


– What kinds of jobs are appropriate for women? What kinds of jobs are inappropriate?


– Should women work outside the home, or stay at home as full-time mothers?


– Which is more important for a woman: looks or intelligence?


– Where do these ideas come from? List some of the sources.

Group 3: 


– What does it mean to be white? List some of the traits associated with white people
-- If a black person is walking down the street and a group of young white men is 

walking towards him, should he be afraid? Will he cross the street, or walk by them?


– Can white men jump? Can they dance?

– Is it more desirable for a white person to be good at sports or academics?


– Where do these ideas come from? List some of the sources.

Group 4: 


– What does it mean to be black?  List some of the traits associated with black people.


– If a white person is walking down the street and a group of young black men is 



walking towards him, should he be afraid? Will he cross the street, or walk by 



them?


– Is it more desirable for a black person to be good at sports or academics?


– How do the media portray black people?


– Why are there black magazines, TV stations, and other media?




	Evaluation:
· Debrief discussion, exit slip, or quiz, test, journal entry, or KWL strategy to surface knowledge and insights that have occurred, paper, etc…

	Homework:

Answer these questions from lecture, reading, or your own research:
1. What is race? 

2. What is the difference between “masculine/feminine” and “male/female?”

3. What does the Rosie the Riveter poster tell us about gender roles during WWII?

4. Compare Thomas Jefferson’s words in the Declaration of Independence to his words in Notes on the State of Virginia?

5. How can we understand the contradiction between America’s founder’s ideals and their practices?




	Resources:
·  (Insert a list of Web sites - with URLs - that you have used in implementing this lesson.)

	 

– For Declaration of Independence and other documents, see Avalon Project.



www.yale.edu/lawweb/avalon/avalon.htm




Lesson 2:  “Desert Exile”
	 State and National Standards:
·  State the standards that the lesson supports 

· Describe briefly how the lesson supports the standards

	          USH 5.9 – Use a variety of information sources, including primary documents and 

oral histories, to indentify and analyze perspectives on issues related to WWII


NCSS Theme VI – Power, Authority, and Governance



a. examine persistent issues involving the rights, roles, and status of the 



individual in relation to the general welfare



b. explain the purpose of government and analyze how its powers are acquired, 



used, and justified


NCSS Theme X – Civic Ideals and Practices



h. evaluate the degree to which public policies and citizen behaviors reflect




	Objectives:
· State the objectives and which level one is addressing utilizing Bloom's taxonomy (knowledge, comprehension, application, analysis, synthesis, evaluation) 

	By the end of the lesson, the students will be able to: 



1. Define key terms relating to the WWII internment of Japanese-Americans



2. Explain the reasoning and sequence of events in the internment

                        3. Evaluate the internment in terms of “all men are created equal”


	Time:  
· Explain how your school day is organized (traditional, block, alternate, trimester,etc...)

	· Block 8


	Hook:  Interest Building
·  How will you motivate the students? For example: use an appealing dramatic reading, or video website (YouTube) or other motivational piece.

	· Visual Discovery – What is happening in this picture? 


	Outstanding Teaching Strategies:  Use a minimum of one strategy per lesson plan.
___xFocus In: Interest Building 

___xTeach for Ideas: Concept Development 

____Teach for Inquiry: Discovery 

____Teach through Drama: Dramatic Expression 

___xWrite to Learn: Perspective Taking
____ Teach for Deliberation: Decision Making 


	Content:  
· Concept Development:  Big ideas that will be addressed in this lesson 

· Perspective Taking:  Multiple perspectives must be incorporated into every lesson (classism, racism, equality, social justice, etc…). 

· Meaningful, Integrative, Value-based, Challenging, Active (NCSS Standards) 

· Multimedia used: PowerPoint, audio, video, etc…

	· Concept development: Equal Protection under the law, due process, discrimination, all men are created equal

· Perspective taking: Internees, Japanese-Americans

Meaningful:


– Portrays internment in human terms, gives students the chance to emotionally engage

Integrative:

Value Based:


– Explicitly compares internment to American ideals and law

Challenging:


– Requires multiple levels of cognitive processes: knowledge, comprehension, analysis
Active:


– Students participate in experiential learning exercise, interpret images, engage in pairs work to apply knowledge and comprehension

Multimedia: PowerPoint




	Background for lesson implementation
Need to develop deep and rich explanations of your learning activities and very specific procedures that you will be implementing. Choices include, but are not limited to:

· Discovery:  research (inquiry) as detective 

· Dramatic expression: folk art, protest song, role play, reader's theatre, etc… 

· Decision-making: deliberation and/or pro/con views, etc…
· Socratic seminar 

	· Visual discovery, Socratic discussion


	Procedures:



	1. Anticipatory set: (3 minutes)


– Display picture of man reporting for internment, have students individually write a 


a caption as though for a paper or magazine


– Ask for individuals to read their caption as transition to analysis of picture

2.  Spiral questions for group: (5 minutes)

Level I – What do you see in this picture? Who are the people and what are the objects



in contains?  What are the details on the car, the uniform, etc.


Level II – Do you see any clues as to when or where this picture was taken? What is 



the tone of this picture - mad/sad/glad/scared?


Level III – What do you think is happening in this picture? Who are these men?



What is their relationship to one another? What are they doing?

3. Lecture with slides (20-25 minutes)


– Hand out term sheet


– Review internment through slides, lecture
– Ask formative questions, such as why is the toothpaste still in the window of the drugstore? 

– Compare internment to 14th amendment. Was this a just policy? How do we weigh security against principles? What about 9/11 and Muslims?
4. Work in pairs 


– Display image of veteran reporting for internment


– Have pairs pick one of two projects for entry in interactive notebooks:

a) write a diary entry for the veteran in which he explains what is happening to him, how he feels about it, and why he chose to wear his uniform on the day he reported


b) Draw picture, then write an article to accompany it as for a newspaper or magazine



– either project must include terms from term sheet

5. Homework:


– Complete writing project if necessary

– Read excerpt from “Desert Exile”


– Complete term sheet




	Materials:
· List materials, supplies, books, artifacts, and computer equipment needed for the lesson. 

· List titles and authors of all books and primary sources. 

	Books: 


– Desert Exile, Yoshiko Uchida


– Only What We Could Carry, Lawson Inada

Websites:


– National Archives (www.nara.gov)


– Manzanar National Historic Park (www.nps.gov/manz/)



	Evaluation:
· Debrief discussion, exit slip, or quiz, test, journal entry, or KWL strategy to surface knowledge and insights that have occurred, paper, etc…

	1. Formative questions throughout lesson to establish engagement, comprehension.

2. Written work at end of lesson will confirm understanding of causes and events

3. Summative project at completion of unit will evaluate internment in terms of ideals




Lesson 3: “The Achievement Gap”
	 State and National Standards:
·  State the standards that the lesson supports 

· Describe briefly how the lesson supports the standards

	NCSS Theme VI – Power, Authority, and Governance

a. Examine persistent issues involving the rights, roles, and status of the individual in relation to the general welfare




NCSS Theme V – Individuals, Groups, and Institutions



a. Apply concepts such as role, status, and social class in describing the


connections of individuals, groups, and institutions in society



f. evaluate the role of institutions in furthering both continuity and change



USH 8.7 – Analyze and evaluate the continuing grievances of racial and ethnic minorities



and their recurrent reference to core principles and values of constitutional 



democracy in the United States as justifications for their positions on issues of 



justice




	Objectives:
· State the objectives and which level one is addressing utilizing Bloom's taxonomy (knowledge, comprehension, application, analysis, synthesis, evaluation) 

	1. Define the key terms and concepts from the 2003 Supreme Court rulings



in Grutter vs. Bollinger and Gratz vs. Bollinger



2.  Assess the proper role of race in college admissions
3. Evaluate the Supreme Court’s rulings in terms of “all men are create equal”




	Time:  
· Explain how your school day is organized (traditional, block, alternate, trimester,etc...)

	· Block 8


	Hook:  Interest Building
·  How will you motivate the students? For example: use an appealing dramatic reading, or video website (YouTube) or other motivational piece.

	· Group discussion: what criteria should college admissions officers use when considering a students’ application?


	Outstanding Teaching Strategies:  Use a minimum of one strategy per lesson plan.
____Focus In: Interest Building 

____xTeach for Ideas: Concept Development 

____Teach for Inquiry: Discovery 

___xTeach through Drama: Dramatic Expression 

___xWrite to Learn: Perspective Taking
____ Teach for Deliberation: Decision Making 


	Content:  
· Concept Development:  Big ideas that will be addressed in this lesson 

· Perspective Taking:  Multiple perspectives must be incorporated into every lesson (classism, racism, equality, social justice, etc…). 

· Meaningful, Integrative, Value-based, Challenging, Active (NCSS Standards) 

· Multimedia used: PowerPoint, audio, video, etc…

	· Big ideas: merit, affirmative action, reverse discrimination, 

· Perspective taking: minorities, college admissions 

Meaningful:

Allows students to form independent conclusions about proper role of race in education

Integrative:


Includes sociology, economics, and political theory
Values Based:


Explicitly compares American laws and educational practice to American ideals

Challenging:


Requires multiple cognitive processes and interpersonal skills

Active:


Students must work in groups to respond to controversial issues, and to craft admissions policies which meet both social objectives and legal requirements


Multimedia:  PowerPoint


	Background for lesson implementation
Need to develop deep and rich explanations of your learning activities and very specific procedures that you will be implementing. Choices include, but are not limited to:

· Discovery:  research (inquiry) as detective 

· Dramatic expression: folk art, protest song, role play, reader's theatre, etc… 

· Decision-making: deliberation and/or pro/con views, etc…
· Socratic seminar 

	The students will be asked to examine court rulings on the role of race in college admissions, and will use information provided in class to decide for themselves what role race should have from both legal and moral standpoints


	Procedures:



	Day 1:

1. Anticipatory set: 

– Group discussion: what criteria should college admissions officers use when considering a students’ application?

2. Lecture: 


– Review slides 1-10


– Discuss relationship between socioeconomic background and educational

3.  Class discussion 

– Why do you think Asians are wealthier overall than whites, but also have a higher poverty rate?



– Why do you think Asians score better on math than whites, but less well on



verbal tests?



– Do you see a connection between income, family background, and education?
3.  Response groups: 


-- Place students in groups, assign work as per slide 10

4. Debrief 


– Brief review of lecture information


– Ask students for responses to questions

Day 2:

1. Lecture:


– Review slides 11-16



– Explain in detail UM and UM Law School admissions policies



– Discuss and define “diversity,” “reverse discrimination,” and “affirmative action”

2. Place students in groups for problem solving exercise: (30 minutes)


– Hand out instruction sheet

– Monitor and work with groups 

Day 3:

1. Group work: 

2. Group presentations 

3. Debrief 


– Is diversity a “good thing?” Why or why not?


– Will diversity in education foster greater equality in society? 


– Is affirmative action unfair to white people? 




	Materials:
· List materials, supplies, books, artifacts, and computer equipment needed for the lesson. 

· List titles and authors of all books and primary sources. 

	· Powerpoint

· Instructions

For education, economic, and social data:

National Center for Education Statistics


– www.nces.gov
National Census Bureau


– www.census.gov

American Council on Education


– www.acenet.edu
For University of Michigan admissions policies:

University of Michigan

– www.umich.edu/~urel/admissions/faqs/uapolicy.html

For Supreme Court Rulings and other legal content:
National Conference of State Legislatures:


– www.ncsl.org/programs/educ/affirmact.htm#University




	Evaluation:
· Debrief discussion, exit slip, or quiz, test, journal entry, or KWL strategy to surface knowledge and insights that have occurred, paper, etc…

	1. Formative questions throughout lesson to establish comprehension and engagement

2. Response group activity and problem solving exercise to demonstrate understanding of 


the role of race in admissions




